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'Ihis spring the black leader James Foreman, under the threat 

of seizing church property, de.aanded $500-million as a down paynent 

f'rom the c..'lurches for reparations to black Arooricans. I happen not 

to agree with either his concept of reparations or his method of 

achieving them. However, the incident serves to point up an issue 

that we can no longer ignore: at a time when over 50 percent o:f 

our high school graduates are going on to college, black students 

constitute only 4 percent of our total college enrollment. Of the 

6,700,000 students attending American colleges, only 300,000 are 

black students - a~d half of this number are enrolled at Negro col-

leges. By comparison, on a nationwide basis, black students make up 

15 percent o:f the high school population. Tne disproportionately 

low number o:f minority group students in the higher educational ex-

perience is largely due to the :fact that many of these students have 

been unable to acquire the academic skills and the high school grades 

necessary :for. admission to our colleges . There was a time, not long 

ago, when this state o:f affairs was IIDre or less accepted by both the 

blacks and t he whites. In 1969 , we have a very different climate. 

The black conmunity has in various ways been defining and expressing 

its grievances against the status quo, and demanding that these 

grievances be redressed by the powers that be. And at college campuses 

throughout the country where radical and some not so radical white 

students have banded together in protests and demonstrations against 
' 

the Establishment, the students' dem:mds, however particular to a 
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given institution, have almost universally included the admission 

of an increa•sed number of black students . 

As college administrators, we are thus faced with two alter­

natives: to turn down and fight the demands, or to find weys through 

which we can impl ement those demands which are rational and legitimate. 

If our colleges are to survive as viable institutions in today's 

world, then I believe we must choose the l atter course. We have 

reached the point where we can no longer sit back and debate whether 

or when to creat e broader opportuniti es for higher education. Instead, 

we must address ourselves to the urgent business of determining how 

to get on with this task . '1\vo questions have to be answered: First > 

how can the der.ands be educationally implemented for the new body 

of students who are pressing for admission; and, second, how will t he 

admission of these students affect t he students who are already in 

college. 

Let us now consider ~ so few minority group students were 

admitted under t he existing system. It is not that our colleges have 

explicitly excluded these students. Current admissions standards are 

based primarily on past high school achievement and college board 

scores, and these criteria simply do not take into account the edu­

cational and environmental realities of our poverty areas. There 

is now a formidable body of evidence to show how slum living condi­

tions and large city public schools have operated to prevent youngsters 

from realizing their potential. Unfortunately, in a social and educa­

tional system that allows for a good deal rno~e upward mobility than 
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many other systems allow for, the disadvantaged student is still at 

a tremendous - if not altogether hopeless - disadvantage. Our ac­

tuarial admission criteria provide us with an economical :method of 

sorti."lg out middle-class candidates for college, but when we are 

concerned with urban ghetto youth who have attended ghetto schools, 

it is particularly unwarranted. to assume that past academic per­

formance in high schools is a direct function of ability. We must 

realize that good hig.'-1 school averages are usually indicative of a 

nurr~er of thi~s - i.~tellect~ abil i ty, appropriate motivation for 

academic success, adequate study skills , and a reasor..ably supportive 

envirol1Il1Cnt . By the sar:1e to~en, low g:.""a.d.es in high school can re-

sult from a deficiency in a~y of the ~r.ese voriables . Yet each of 

these factors, with the exception of intelligence, is potentially 

changeatle. For this reason it is an exceedingly difficult task to 

determine the potential educability of young people from urban ghettoes 

who failed to achieve in high school. 

We must recognize that whether a student does well or poorly 

in college is not just a result of dimensions that are characteristic 

of him prior to his admission to college. His success or failure 

also reflects a second group of variaples related to the institution 

itself. The quality and method of instruction, the availability of 

different kinds and amounts of renEdial teaching, counseling, finan­

cial assistance, medical care and living arrangements - all these 

factors interact with the characteristics of the individual student 

to determine what he learns. Of course, if the educational approach 
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in college is essentially the same as it was in high school, and if 

there :!..s no change in the student's environment or motivation, then 

it seems reasonable to assUlr.e that those who rank highest in high 

school and on standardized tests will produce the greatest number of 

"successes" in college. But it nust be acJ..mowledged that such rr.eas­

ures a.~ ineffective when it ccmes to determining the educability 

of a specif:!..c individual. 

What I have been leading up to is t hat it is not enough for a 

college to revise its adnission policies and admit students who are 

unable to meet the traditional standards . Tne fact re;;ains that 

these students who haven' t achieved in the past are different from 

the traditioml student bo<.ly , ~d t hl::; dlf.i.'0r\.:nc\.,; c~umot ~llld :.;houl ' 

not be ignored. Once the students are brought in, it's the respon­

sibility of the college to assess what skills they lack in compari-

son to the regular students, and to build a program to help them ac­

quire those skills arld help t hem be phased 1nto the regular curriculum. 

I first became involved with this educational question in the 

early sixties. At that time it wasn't one of the most popular edu­

cational projects, and for some time we had no success in acquiring 

financial support. Finally, in the spring of 1965, we were given a 

grant of $125,000 to set up an experimental program for 100 high 

school graduates .fran the ghettoes of New York. By September we had 

our 100 students , and the following summer, when the New York State 

Legislature passed a construction bill for the City University, the 

bill had a rider providing the University with $1-million for the 
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establish~nt of a special education program for 1000 students from 

poverty areas . That v1as the ~egir.nir.g of the SEEK Program (SEEK, 

incidentally, is an acronym for "Search for Education, Elevation ani 

i<nowle{]ee"). r r.c :l:CO-::/..;~ cnt exper:!Jr.ental .fjrogrura at City College 

became the prototype for SEEK. T'nat program was expanded, an:i new 

programs were established at Queens College and Brooklyn College. 

T'r.e total enr~llner.t for the first year of operation came to 600 

full-time and 800 par·t-t:!J;e s~ude~ts . 

3y its third year - 1968-69 - SEEK ~~ developed into an $8-1/4 

r:rl.llior.~. prog;ra-n with approxkately 3000 students , alrr.ost all of them 

full-t:!J~ , 'Who v1ere e~ollcd at eig."lt senior colleges of the City 

University. From the begtr.ni.v;g , c."oout 90 p~rcent of the SEEK students 

have been black or Puerto ilic&.'1. All are residents of officially 

designated poverty areas of the city . None of them met the staP.dard 

admissions criteria for any of the City University colleges. 

Let us now turn to the method of sel ection. When we first 

started in ~965, we rmde an atterrq_)t to take many things into consi­

deration. We read the evaluations and recollUlendations of high school 

teachers and principals, and we looked at the students' transcripts. 

For the first year or two, we tried to select students on the basis 

of an analysis of their high school records. If the students had 

averages in the low 70 's, we looked for some indication of past 

achievement - sane high points, rather than a bland 72 in all subjects. 

As the program grew, however, we shifted to a totally random method 

of selection, and that's the method we have continued to use~ Frankly, 
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I have been skeptical about the prospects of identifying promising 

students on the basis of personal interviews. It has been our ex­

perience that a poor student may create a better impression in an in­

~erview than a gii'ted student. Too often, an interviewer reaches 

conclusions that reflect unsubstantiated or undefined criteria. For 

example, soc~al graces or q~lities of leadership are not necessarily 

iP~cative of a, individual's intellectual or esthetic capaci~ies; 

yet interviewers, perhaps understandably, are inclined to respond to 

a11 applicant's personality . T.ne r ecorrr.1endations o:: high school per­

so:mel proved to be virtu.c.lly worthless to us; they only showed that 

the admL~stra~ors and t eachers and guidance counselors of o~ ghetto 

schools hardly kneN o::.e student from the other. Besides, the stu­

dents' hig."'l school records testified to the fact that these same 

people had failed to develop the capabilities of these students 

over a long period of tine. M:>st of the students we were consider­

ing had in fact been steered away from the academic, college-prepara­

tory tract by their guidance counselors, and as a result they came to 

us with general or vocational high school diplanas rather than aca­

demic diplomas. According to a survey taken a few years ago in New 

York City, only 5 percent of the students who completed high school 

with an academic diploma were either black or Puerto Rican, whereas 

blacks and Puerto Ricans together account for over 50 percent of 

the city's public school population. 

In recruiting applicants, we have to a large extent relied on 

the help of local conm.mity agencies. We maintain contact with over 

1500 agencies located in the five boroughs of New York, arrl they have 
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been our principal allies in refe~~g prospective students to t he 

progra11. ?ne c..ctive ;cu...rcicipc..tion of these agencies has also been 

iYlvaluable in d.err,onstrat::..r:g 'to "v~e blac:..: and Puerto Rican cor.muru:'cy 

that highe=.."' e-:· ... wational opport·.mities a:."e available - tha.-c tl:ere a..."'e 

doers w:C.ich are oper. to 'the::-, despite a :!.ot of evidence to the con­

t:-ary . 

I a"":l well avJare, a."l.d : f eel obliged "'co remind yo-.:.. , tl"'..at I am 

ta.J.ki:".g abou"'c the Ci"'cy Universi·cy of Kew York, where , ar.:or..; othe::." 

th.; :JgS , we have oper ated. a p:-ogram t~at is considerably l~ger t i:an 

a;.y other experimental pr·ogr-:>..:., i s l ikely to be . This past year, we 

adrrd.t "vc-<1 1800 ne;w s t udent::: , :::nd acco:.."'J:Lng to t he Un.:.v~,;P::dty ' s ~~:;:;tor 

Plan, v1e'll be admittin;s 3500 stuC.ents by 1975 . OUr me-chods may be 

effective for our PU.."'""Poses , but perhaps i::1 different areas of t~e 

country , and in dealing with different numbers of student s , other 

methods can be used with equal or great er effectiveness . 

Tne selection of the students is only t he beginning of our 

program. At the Ci"'cy University we do r.ot select students with a 

view of a specific program. I believe it is m::>re realistic and ef­

fective to first ide~tify the population we must service and then 

build a program which can meet the needs of the students we accept . 

Since the students are a much more heterogeneous group than the t<.sual 

freshman class , we aim to provide an individualized educational ex­

perience for each student , so that each will have an opportunity to 

develop his pot ential to the fullest exte~t . Only then will we be 

able to assess. a student's level of educability under favorable 
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environ:nental conditions. Tne essential ingr'edients of our progr-am 

a..-.oe counseling, curTiculum, and financial assistance, and I will 

discuss the::n in that order. 

An unusual feature of SEEK is its emphasis on the role played 

by the psychologist-counselors attached to the program. Every student 

is assigned to a counselor, and at least for the .first year of college, 

he meets with his counselor. on a reglllar weekly basis. There is one 

colli~elor to every 40 or 50 students . In addition to serving as ~~ 

academic adviser, the counselor provides a personal kind of freshman 

orientation and is an Ltpo~ant element of continuity throughout the 

student 's college years. Colle~s are basically middle- class ori­

ented institutions, and there is very little in the background of 

disadvantaged students which prepares the::n to compete successfully in 

such an environment. For TIEl~ students, success in college will re­

quire a massive change in r.a.bits , values and daily routine . Some 

of the advice ar!d iru~o~ation that middle-class students may get from 

family and friends is sL~ly not available to those who come from 

poverty areas . Tney have no experience with academic goals, and they 

hardly know anyone who has been to college . Highly motivated students 

will succeed despite the usual frustrations of dealing with bureau­

cratic demands at large , ~ersonal institutions . On the other hand, 

students who are skeptical and ambivalent about college to begin \~th, 

and who doubt that they ~e really wanted or belong there, will see 

their doubts as being confirmed when they are confronted with the 

bureaucratic structure. The counselor's role is to serve as a bridge 
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between the studen~ and the Establishrr.ent , to help the student con­

nect up with the academic life. 

Tne counselor's role is not a'l easy or.e . Tne young black or 

Puerto Rican studen~ typically is 1;:1 the midst of an intense stro.lg­

gle to establish his ide~tity ~~th pride. Tne student who •#ishes to 

acquire a college degree is faced ·#ith rejection by his peer group 

if his behavior deV:.ates f:>o:n theirs; and he does not know if he 

~rcu:ts to be accepted - r.or does te have a~ ass~ar.ce that he Yell 

be accepted - by the gr·oup t hat !i'E.kes up the maj or:.ty. By t he ti:ne 

they e~ter college , rr.any of 'these stude~ts have accUil'D.llated a vast ex­

perie~ce of frustration ar"d failu:-e . Although they may aspire to 

hig'1-prestige occupations, they wonder if they can expect to achieve 

such goals. Tney are not personally acquainted with anyone who 

has achieved success; so while they may overtly express confidence, 

they are inwardly convi.."'l.ced that people like themselves "don' t have 

a chance" to be successful in life. These students lack the ability 

to postpone gratification of immediate needs in order to achieve 

long- range goals, because these long-range goals seem all too rem:>te 

and abstract . Tne counselor establishes a rel ationship with the 

student in the course of working out a program of studies with him; 

and if' problems arise that threaten to interfere with the student 's 

academic progress, the counselor is there to help the student solve 

those difficulties before they become cUil'D.llative and force the stu­

dent to drop out of the program prematurely . 

I am sometimes asked why the SEEK counsel?rs are clinical psycholo­

. ~sts by training, since a relatively low percentage of the students 
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ac~~:::.y t;.Se t:-:.ei:" cou;.'1Selors as ti":e~a;>ists . W:'1en we began to <ie­

velop t~e progra~, I t~ed to clir~cians for assistance not or~y be­

cause of professional cha:lv:lr.is:n, bt;,t also for so..'Tie rore rational 

reasor.s . As I see it , the g:?eatest asset of a good cli."1ic:.an is his 

genuine interest in people and his ability to comr.~cate . A psychol­

ogist has been trair.ed to be a proble~solver, and to ~~ction ~~ 

sit~t:..o:-15 f'ull of arri::ligd..ty . :P.e r..as presums.'~ly ac~u.i:'ed a st;,f'f:.cient 

ur .. derstanding of ilirnself, and i s sec\....:.."e e:::1ough in his owe. identity, 

that te v.rill not ir:.pose h:: ... Ir.self on a.-·1other person. liis training 

equips rJJn to deal cor~t~ctively ~Qth the hostility, suspicion and 

apathy that rray det~act fro= a studer.~'s ability to profit from col-

lege i.~truction. 'rt:e q:...:.es-;;ior. that oi'ten arises is , can a stt;.O.ent 

be helped to expand his env:!...ron-nent , ar.d orient himself to the 

larger environrr..ent - and build a sense of -crust in it - \d thout this 

beco~~ an eAperience in w~~ch the student is merely being encouragpd 

to adjust to the G.err.ands of society . 

In addition, in a b~oa<ily based program, the counselor nust 

provide support and encouragement , but rrust also take into account 

the fact that a person rray be harmed not only by being discouraged 

from obtaining a college- level education , but also through inappro­

priate encouragement that results in failure. vJhen ther e is suffi­

cient evidence that a student is not educabl e on the college l evel, he 

must be helped to utilize the college experience in finding an alter­

nate vocational objective . Some students choose to transfer to one 

of the two-year corr.munity colleges for training in a field such as 

- - - --- -- - ----- - --- - - - - --- --- --
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medical or engineering technology. Others decide to enter a progra.11 

where t hey can acqcire speci.. ic job sk:!.lls, in order to become, sey , 

a computer ope::·;...tor. St ill others wc.nt a j ob that docs not dem:md 

specia lized tr~~, and if they ne~d r.elp in finding a suitable 

job, they are referred to SEEK ' s pl acement service. 

Our curricul~~ rafle~~s our belief that ~~~ of our students 

will prove ca._:;:)c..ble cf C.c::..r.g college · !o::·•:( i:' 'ti::ey a....-.e assigned. ~o 

courses appropric:..~e to their level 0f achieverren~ , and i f special 

wor~hQps and. i:" . .:i:. viC.~:i. tm~or:i.ng 3re !'P.C:.de availa'::>le to the stade:1'ts -

either o~ ar. optional or on c. :!'l.a."'l~tory basis, accordir.g to the s~u­

C.ent 's needs . Tc.e SEEK ?.co;ra;r, lS C.es::i..g:ed. to be as flex~:~le as pos­

sible, so tha't studen~s ~~ve ~i::e opportunity to make up basic de­

f iciencies ar.d ye~ car. en~er reg~ar college classes as soo. as t hey 

a....-.e prepared ~o do so . On t he basis o:: placemar.t exams , :'-ncoming 

s~udents are assig:1ed to coursewor~ in one of three categories: in­

t ensive rerr.edial coursewo:::-k, r egular college courses, or courses 

specially C.esigr.ed to integ:-ate :r·emedial work wii:;h college-level 

work. Tnese specially designed courses cover the sa~e syllabus as 

t he regular college courses, but t he classes meet for more hours - some­

times twice as many hours as the regular classes - and are limited to 

.from 10 to 15 students per class. Wnen the SEEK students successfully 

compl et e their special courses, they not only receive credit for t he 

work they have done, but are also prepared to enroll in m:>re advanced 

courses in the same department, along with non-sEEK students. 

Many faculty members have been concerned about the presence on 
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campus of a large body of students who are not on a par academically 

~~th the regularly ad~~tted students. Wnat they fear is the ultimate 

devaluation of academic standards. This objection has been antici­

pated and rr.et - at least to the satisfaction of many of the faculty -

by the individualized prograT.ming that provides a separate educational 

experience for the SEE:~ students in the areas in which they are weak. 

Ours is a i'ra"lkly experix".entai program, and one of the thi.""lgs we 

r..ave experirrented with :'rom t.ime to t:i.r.E is the point at \vhich our 

students may be ready ~o enter classes on a competitive basis with 

the regularly admitted studer.ts . As a rule , even our first- term stu­

dents take at least one course with the "regular" students - generally 

in a nonsequential subject such as sociology or psychology. Some 

of the colleges participating in the SEEK Program have instituted 

courses taking into account the spacial interests of our students and 

the special contributions they b..ave to make in the classroom. For 

example, last year one college offered a humanities course entitled 

"American Traditions of Social Change , " which was taken by all the 

freshman SEEK students and an equal number of non-SEEK students. 

English has been one of the subjects in which almost all of the 

students have started out in one or another of the special SEEK classes . 

In the fall of 1967, however, the English Department at The City College 

decided to give a nurrber of our students the benefit of the doubt, and 

place them in regular college classes . 'Ihe 35 students who were chosen 

to take part in this experiment had only scored in the 25th percentile 

on their English entrance exam, but their essay- type r esponses had 
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shown that despite poor performance on this objective test, they had 

no glaring language problems. During the academic year these stu­

dents had access to tutorial assistance from advanced students at the 

college who were, for the most part , English majors. As it turned 

out , most of the 35 students were able to pass the reglllar English 

course, and one of then got an A. 

But nost o~ the students nust un6.ergo a long, hard struggle 

in order to bring their writing skills and reading comprehension up 

to colle~ level. Tne effort i s not a one- sided proposition. SEEK 

teachers have to be both dedicated and imaginative enough to work 

out alternatives to the traditional teacr.ing rr..ethods. Tnere is a 

tremendous interest in new techniques on the part of the faculty -

perhaps most of all the English faculty. We have been operating on 

the ass~tion that "standard English" - that is, the English lan­

guage as it is used in colleges and in traditional literature - is a 

skill necessary for success not only in college, but in a good many 

fields of endeavor which our students may eventually wish to enter 

into. Many students have long been accustomed to using the Negro 

dialect in writing as well as in speaking. Standard English is a sec­

onq language for these students, just as it is for the Puerto Rican 

students . Instead of ignoring this fact, the English teachers have 

corJr.ronted it by first demonstrating how the Negro dialect itself 

functions as a legitimate language system. We have found that with 

this background, the student is bet,ter able to acquire a good under­

star~ of the workingp of standard English grammar. 
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Since there a.."""e actually eight different SEEK programs, each 

with its own director, and there are several <lifferent departments 

L~volved at each of the eight participating colleges , the possibili­

ties for experirrental teaching are multiplied accordingly . Tne cur­

riculum at each L~titution suggests different opportunities for in­

terdepartmental coursevvo:.:--k or coordination between departrrents . For 

exarrple, at one college, teachers fro:n th..""'ee departments - reading, 

speech aDd Er.glisn - got together aYld for:ned. a teaching teaJn for the 

in";;ensi ve study of selected texts. Witn the reading teacner, the 

students carne to gr·ips with the essential meaning of the work, 

whether it was a collection of essays, a novel or a play . Tne speech 

~eacr.e:.:-- functioned to give each student a sense of personal involve­

rent with the text , and to develop his esthetic awareness. \Vhen the 

2nglish teacher took over, the students were ready to discuss the 

philosopP~cal ideas ar.d implications of the work on a sophisticated 

level. At the risk of a certain amount of duplication of efforts, 

the students really learned what it was to explore a work of litera­

ture in depth . 

At another college, where virtually all the beginning SEEK stu­

dents are enrolled in special English and social science courses , these 

two courses are coordinated, and work in skills developrent is in­

cluC.ed in both courses . While the same text is soretimes chosen for 

study in both courses, there is a preference for using corrplementary 

"texts rather than the same texts , in order to expose the students to 

a greater range of authors and ideas . For exan:ple , when Lord of the 
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Flies is beL~ studied ~~English classes , Civilizatio~ and i t s Dis­

contents is studied in the social science classroom. The students 

rray learn about Freud L~ social science and then apply this know­

ledge to the study of literature; or they may discuss the conflict 

of reason versus emotion - or the individual versus society - as it 

is seen in literature , a.Yld then view -che same thing f'rom a different 

perspective in social science. At its best , this sort of interde­

partmental coordL~tion r esults in a stL~ating cross- fertilization 

of ideas. Perhaps this is v1hat is at the heart of the learning process . 

On occasion, the counselors are called upon to serve as re-

source people to :r.embers of the teaching faculty. At t:l.mes, a coUl".selor ' s 

knowledge of a student and insight into his problems can be usei'ul to 

the teacher who is atte~tL~ to find a ~ore effective way of wo~~ 

with that student . If a student isn't moving along satisfactorily, the 

teacher is expected to comnunicate this to t he counselor, and to ex-

plore different approaches in the classroom. Just as college is a 

strange new 1tlorld to a student f'rom the ghetto, the experience of 

teachir~ disadvantaged students is a new experience for many of the 

faculty. In this area of teaching, the interpersonal relationship 

between the student and the teacher takes on a special importance . 

It behooves the teacher to examine his attitudes: . toward the students 

and consider whether he is cormnmicating his belief in their ability 

to achieve. 
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Earlier, I mentioned t hat financial assistance was one of the three 

necessary elements of our program, along with counseling and curricul um. 

In trying to set up a situation in which students would have a real cr~.cc 

to develop their potential, we could ha-~ly afford to overlook the finan­

cial and physical realities of the students ' lives. The students who are 

regularly admitted to the City Univers~ty do not pay tuition , and ~either 

do our students. But our stude~ts also receive their books free and a 

weekly stipend to cover ~heir living eA~enses . In addition, stude~t 

housing is provided for a l~ted n~~er of t t e SEEX students , because 

some of t hem have been li Vi):"'.g under cond~ tions that are prohibitive of 

effective studying. 

Virtually all the SEEK studenGs \AJork during the summer vacation t o 

help meet expenses for themselves arn ~heir families, and many of t hem 

find summer jobs through SEEK ' s placement services . 

Let us ask now how can we measure t he effectiveness of a program 

of this kind. Perhaps t he title of rey presentation "Educational Oppor­

tunity Programs : Are they Acaderrdcally Justifiable?" is in itself mis­

leading because it anticipates a response in terms of conventional 

criterion, that is , it r equires a comparison of grades and degrees 

granted for the two groups. It is rey hope and belief that higher ed­

ucation has a oore profound effect on students than their grades. But 

how can one measure the growth of a person, and the degree to which his 

education or experience broadened him? Can education contribute to mak­

ing a group of alienated youth part of the greater society1 
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While sotre of our extre:nist New Left and black students nake one wonder 

if ed~cation contributed to~ t hem part of the society , it is rr.y 

feeling that me~~l educa~ional experience is more likely to ~e ~te 

black and Puerto Rican CO!r.!illl"'~ty relate to Ci.l'U have an i.•westment in o~ 

current social and political system ~bzn the state of alienation in which 

they have been till this day . 

At this ~int , let me share \\rith yo'.l soma data on t he progr'ess of 

O\.a" students in the ~'-< Progr·a:::. Perhaps , it wo~d be easiest if you 

will ~ollow me on the ~ables I have given you earlier. 

Tne first page gives yo~ so~e ide~ of tr.e studen~ ' s high school 

achievement . 7ne following paGes describes the retent~o~ rates , grades 

achieved and cred:.ts earned for the c:.ty College SEZK Prog:-arn. T:"1e City 

College Program is t::e olcest of the pro&-arns . It started as the Pre­

Baccalaureate Progra."Tl i.'1 Sept • 1965 and oecarre the prototype of t he SEK 

Program. 

(Discuss Tables) 
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During the past year , as part of the wide spread movement of blacks 

to define and assert their self- i dentity, SEEK students have been making 

their demands heard also. A typical list of demands, am:mg other things, 

include black control, black faculty, and "relevant"curriculurn. These 

demands cannot and must not be ignored . They have important implications 

on higher education and t hey have profound consequences on special educa­

tional programs . 

How should we select an administrator for an educational opportunity 

program? Must he be blac:c? 'Ihere are blacks who argue that he must be 

black because students must be provided a rrodel to identify with. T'ney 

state that the black student needs the experience of seeldng a black man 

in a position of authority. I believe that v,re cannot talk about a model 

without first defining what -che model i s for . Is our goal integration 

or have we already giver. up on it? Because if we are to provide a model 

for integration then what we need is not a black man in authority over 

other black men in a black educational program but we need black men in 

various positions of authority in the University and also white men in 

positions of authority in black programs. We must remember that the 

practice of having black officers in black units of the Armed Fbrces was 

much l ess meaningful than the current practice of having black officers in 

positions of authority over white men. 

Why is there a demand for black administrators? Is it perhaps because 

some blacks believe and perhaps quite accurately , that there is still con­

siderable discrimination against black professionals? Are we not copping 

out when we so readily agree to appoint black administrators in educational 

opportunity programs while not making much effort to appoint capable and 
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qualified black administrators in our Univers~.ties? Are we perhaps engaged 

in false hopes that black adr.linist rators will better "control" the black 

students? Are we sure that the lack of white participation may not be 

experienced by blacks as a result of a lack of interest in them? Can we 

accept the rhetoric that only blacks can commur~cate. · to blacks? If our 

hope and aspiration is to live together in this country then this state­

ment cannot be accepted. Communication is a skill which is learned. 

There are times and conditions when meaningrul communications are diffi­

cult. If there is a lack of co:mnmication - and there is - it becomes 

even rrore i.rrportant to have an integrated staff. 

If we cannot at this time communicate effectively enough, let us 

learn together to comrolli~cate more effectively. Statements that blacks 

must first find themselves among themselves before they can relate to 

whites are misleading. 'Ihere is no evidence that isolation of a group 

from another group, be it self- ir.lposed or imposed externally, ever pre­

pares that group to relate better to the other group at a later time . 

Q1 the contrary, there is evidence that when a group is isolated and 

comnunication decreases, then there is increased distortion, there are 

rurrors, there is suspicion, there is anxiety and increased hostility. 

Curriculum is another burning issue , closely related to the issue 

of segregated staffs. We have until now, I believe, neglected a great 

body of knowledge of critical importance. Here I am referring to the 

omission of contribution by blacks to history , literature and t he arts. 

The question is how to bring about the needed change . Undoubtedly curri­

culum revisions are called for, but as I see it, the answer is not to set 

up separate curriculum for black students like in a Black Studies School. 



'Ihis will not only fail to correct past distortions but will create new 

distortions. 

Today, the ivory towers of academia no longer provide us with serenity, 

but they do provide us with an exciting challenge. What I am afraid of is 

that instead of embracing this educational challenge creatively, we will 

becom= frightened and take the easy way out. In the educational opportunity 

programs, it may be the easiest to pe~t blacks to do their own thing. 

Curiously, this is exactly what blacks who have given up hope in the whites are 

also asking for. But how representative are they am:mg the black youth? In 

my experience, the opinion makers are not representative of the true aspira­

tions of the black youth. Tnis does not mean that individuals wil l publicly 

speak out ag--ainst them, but when you are speaking to students individually 

and privately, or when you give students an opportunity to express t hemselves 

in writing without their being identified, you will begin to get a different 

picture. For exail'ple, in one of our progr-ams this past spring, a.trong the 

eleven derrands were the following two: 

l. Ethnic balance should be established in such a way that it reflects the 

ethnic ratio. of the students of the center; 

2. It must be reco@'lized that the academic qualifications need at times to 

be waived in the case of black and Latin American teachers. 

Tnese deman:ls were written by a small group of opinion makers. Superficially, 

the demands appeared to have had the support of a large group of students. A 

month later, the students filled out anonymous evaluations on their teachers 

and counselors. Overwhelmingly, they rated them, irrespective of race, as 

"helpful". 'Ihe students wanted "to keep the same counselor or teacher", 

they stated that "counselors should be as they are", they preferred "persons 
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professionally trained with graduate school training", and they stated that 

"their teachers 1 and counselors 1 ethnic background doesn 1 t rratter". During 

the confrontation they singled out a white woman teacher. Arrong other 

things, sore which cannot be printed, they criticized her because "in her 

course there are 13 books of which only two are by black or Puerto Rican 

authors and the rest are by Italians, Irish, and Jev.'S. In other words, 

rr.inorities not re~resentative of the minorities at the Center". Within a 

rrDnth she was rated as the best of the 18 English teachers. The other 

teachers who carne off with top ~atings were the more experienced, der.anding 

teachers who had rrore professional graduate training than their colleagues . 

B,y the sarre token, the fact that a teacher was yolli~ or revolutionary or 

New left did not w::.n him a higl". rating. 

In swrma.ry, let me state that in rr~ experience, Educational Opportunity 

Programs are acaderilically feasible and justified. Tne development of an 

effective program, however, is quite complex and it corrma.nds a careful study. 

To be successful, we must have the courage to re-examine our old beliefs 

and our sacred reyths, a.'1d we must have the power to resist the rhetoric of 

1969. 


