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In the observations and questions which fa 11 ovr I have not 

. adhered strictly to your ori gina 1 gu:i de·l i nes because my .. conversations 

~:Jith faculty members, students, and administrators led me to the 

more topical outline whi·ch I shall use -~ l hope, nonetheless, that 

each area of y-our concern will recei-ve' atte·nti'on. ~ilhat I offer will 

no doubt be familiar to you, for such evaluation cannot help but 

reflect the problems exp-ressed by those· involved . i'n the: sJtu:atiorf~ 

I trust that the faculty \"fill realize that observations and recommen-

dati ons based· .upon 1 i mited exposur·e vii ll be va luahle, only a·s they, g·ui-d:e 

faculty's own concerns and conclusions. This is indeed, as you asked, 

only a "reading on things, .. " 

I do \'lri te l!Ji th a dis ti net sense of ambi va 1 ence: on the one hand 

I recognize and admire the enormous atte-ntion to the deta·i ls of data 

collection, evalaation, and program planning that qo far be-yond- the 

usual 11 SUrvival" efforts for a school in its first year. But at the same 

time I acknowledge that this extensive and comprehe-nsive· effo-.rt cou:Td· put 

the College in a very marginal, almost teetering position.. In several 

areas the energies of the faculty and administration may be so dissioated 

as to preclude focus, direction, and forNa-rd motion. I hope this latter 

theme will be more explicit in some of my specific observations. And I 

'Hould be vJorse than dishonest if I did not also suggest that evaluators 
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a h'lays seem to emphas,i ze negative or que·s tionable as-pects of their' 

observations and seldom balance those with positive comments. I, too, 

have erred in this direction but am we 11 a't!are of the great strides 

this College has made in an incredibly short time . 

I. SOME GENERAL OBSERVATIONS 

1. Educational atmosnhere. I was struck by the lack of a clear sense 

of v1hat disti:nguishes_ the college from a high school. Students ca·lled 

attention to this questio-tl in particula-r, speaking of the facu·lty•·s desi-re 

to keep them in the "high school mold," and I wonder if the faculty should spend 

some time in try-i'ng to dev.elop some. symbols: of a college·· lea~r.ning env·i.ron--

ment? As I shall no doubt -suggest in other areas, there seems to be an 

enonnous effort to make students feel comfo.rtable,. even at times en-tertained;. 

. But I frankly \'!-as not conscious of efforts tha-t . w.ould.· crea,te some. i ntelle.ctuaJ· 

or cultural influences beyond specific classroom contacts. This may stem 

from what also af):pears. to- be ltmited faculty contact among' themselve.s, : 

and it is also linked to standards and expectations for performance which I 

shall refer to later. In essence the advertised udis,tinctive educational · 

atmosphere 1
' needs clari-ty and specifici-ty. Hhat is it that the faculty 

v1i sh to create? In an effort not to impose upon the youth culture the faculty 

may not be.· taking seriously the. necessity for 1 ea.di ng students- to some, htghe-r · 

level of intell~ctual and cultural sophistitation which befits a college. 

2. Academic aoals. The 1itera·ture of the College states quite clearly 

the commitme-nt to an urban-, interdisciplinary, "total learning experience 11 

curriculum. t~hile the goals may be clearly stated I am not sure the faculty 

have accepted or i nterna 1 i zed them in a v.1ay to make them g:enui ne. For 
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example, there are courses which constitute th.e 11 urban core 11 but I do 

not find expression from either students or faculty members that such a 

focus pervades the Co 11 ege. Nor doe.s the i nterdi sci p li na-ry emphasis 

seem distinct or near its full potenti al. The faculty may need some con­

tinuous sessions to talk and re-think the implications of these commitments. 

Certainly care should be exerci'sed not to slip back into" a completely 

traditional emphasis before some honest experimentation along the stated 

directions takes place over some. defined periods · of ti·me. 

3 .. Curriculum development. Understandably- -in a first year curriculum 

development may· i;n s-ome cases be fr.ap--hazard anfJ unf rtcus.ed.. The.· vehicle. o.f 

a curriculum commi'ttee" may help cons.id:erahly. But t here' are some. d:fs ,.., 

concerting signals: the interdisciplinary focus is missing in some areas, 

particularly social science, and to a degree in humanities. And aJready 

there loom large the possibilities for a proliferation of basic courses 

and intensives, .. in the: focrmer case- v·ery distinctly disci-plin.e~has:ed· and· in 

the 1 atter, unre 1 a ted · to previous offertngs.. ~~n ile I agree vrith t bte: notion 

of options and alternatives, course offerings, it seems to me, have to have 

some· inherent relationships with the goals of the College a.nd the di recti on.s 

set for the divisions. It is clear that within and across divisions the 

faculty (and students) need to engage in more thorough and focused curri­

culum planning. I see only one area v1here that s eems t o he clea:r ly happening': 

mathematics. 

4. Coooerative education. From t he standnoint of the a.cademi c prog·rarrr 

much can and should be done to integrate the cooperative work aspects of 

the College with a. student • s academic program.. In some instances, foreign 
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1 angu ages for ex amp 1 e, the facu 1 ty recognize the prob 1 em and are vJorki n-g 

at it. I should think it \vould have a high priority among the faculty 

s i nee this concern offers much to them in the way of curriculum planning .. 

There need to be vehicles for more systematic feedback concerning ~1ork 

experiences; faculty may need to be more involved in or(enting students to 

t-Jork and to the values to be derived from their experiences; and they may 

need to take a greater hand in helping to find suitable work placements, 

as several facuJty members are- now· doing.. The concern here is to. find more 

1 inks bet't•teen these t\~o areas of a student' s· experience, for at the moment~ 

they appear headed i·n s.ome-~·that sepa-rate dlrections . I thin~ rru:r;cil can : be, 

gained if more connections can be identifl"ed on more than a·· chance basis. 

5. Eva 1 u.at.ion. Hhi le _ I app-reciate what is · so rarely found, g.re-a.t · concern. 

for eva-luating:-_ s·tudents-·, fa:culty, and activitie-s, I cannothelp· btrt offer -· 

a caution: the saturation point does come and a balance has to be _achieved 

which allows for thou;gh,tfu-1 planning and ·chang.e without smothertrrg creativity. 

There is already some suggestion that the College is reaching that saturation 
r . 

point, and in so· short a time there- does ne-ed to b-e a period to: a·llo~'l cour·se-s 

and structures to take on s.ome, shape before'· they· are aTtered. Othe:nvise too 

much or premature evaluation leads to superficial solutions and adjustments. 

As with curriculum development there may he .some· \'li~sdom in, slowi.ng down. 

Hhat may also be needed are some different approaches: faculty members need 

to talk more together in sessions which have an evalu~tive focu~; reports 

and data should conti:nue to be churned out but v;ith a cornmitment to analyze 

them and to follow through with some implications for the curriculum and 

teaching procedures; more reflned eva 1 uation procedures need to be- developed 
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such as focused intervie~·Js ~J.Jith students a:nd fa.culty members, group· dis­

cussions, and observations which might be conducted by graduate or even 

undergraduate students from other institutions .. And perhaps th~e most irll-

portant aspect to further evaluation is to develop some basic standards 

of success and performance for i ndi vi dua 1 areas \'/here that h.as not been done. 

6. Standards and exoectations of performance. In its planning for curricula, 

and in data collection, the Co 11 ege shows genuine concern for ~~~.;here the 

student is,'' and for realistic assessments of s:tudentcanacit:tes .. Insome: 

areas there are definite efforts to sort out- the student's previous achieve-

ment, such as· communtcati on skiTl s. Ba.t such, assessments_. ma~t aJs,g, hle: l:eacl;lng: 

faculty to lm-Jer th·eir expectations of S·tu'dent perfo~rmance, w.ith tnsufficlent 

attention to the ouestion of 11Where the student should be." vJith strono ' ~ 

effo-rts to motivate; stud:ents · and to create pleas,ant relati;onship·s.:, the fa,culty 

may in s"Ome instances be neglecting their responsibility to challenge students 

and to expose: the~ . reality th:at learni-ng is not· always p·le:as~nt a.nd in mo-s·t . . 

cases is di ffi cult.. The stu.de,nts thems·el ves expres.s concern for 1 ow expecta- · 

tions and the lack of challenge in some of th~ir classes. Certainly there 

are vehicles ta: conceptual learning: (i·n literature· for examp-le-) whi-ch a:re 

not purely indulgences for adolescent interests and val ues. But, however, 

true as that may be, there s ti 11 is the necessity for setting standards \vhi ch 

are flexible and geared tow·ard challenge and t he honest difficulty of intel­

lectual effort. To sort out students for whom the challenge and effort 

can be greater isn't altr1ays ea'Sy, but once accomplishefi it leads to the 

possibilities of independent study and student leadership in the academic 

program, two oromises 't.'ihich novt seem unfulfilled. 



-6-

7. Ti me. The use of time within the Coll e ge nee-ds some attention. The 

faculty obviously need more time to meet together, formally and ·informally, 

to plan and to share insights. The· College needs to take more time in 

allowing some offerings and programs to develop and alter ~lithin themselves 

before they are subjected to extensive ex tern-a 1 eva1 uati on. And the faculty 

need to consider the best uses of time vdthin the: instructional program. My 

observation is that the 70 minute period, in many cases, is being used 

wastefully for· lectures and de.oosi ti ng factual infonnation, while vtol ating. 

'tlhat we know about the attention span of eve~ highly verba 1 students. There 

need to be s.ome experimental efforts ta u.s-e . time more, wi,sely ,. fre.ein.g . facuJ t_y.. 

for p 1 anni ng and \·mrk ,~; th i'ndi. vi du.al s:tudents ,_ and gfving s.t u:dent s nror e ­

challenges to learn concepts and skills on their own initiative. 

8. Quarter system~ Hhi le the shortened period of the quarter system does 

place heavy burdens on students and faculty alike, the complaints in this 

area may again stgnal· a tea:chi ng and le·arr"fing p'robl·em. lf the emphasd s is 

put upon m3teri al to be covered, with the· student as receptacle, rather th-an 

upon developing 11 disci pl ined thought" and the techniques and curiosity of 

the independent Te·arne:r, then indeed the· quarter sys.tem frus.trates its par-

ticipants. But this relates again to an adjustment to new circumstances 

which takes time, and to a re-thinking of the best use of time its·elf in 

relation to clear lyconceived objectives and expectatfons of success. 

9. The student situation. - Though this admittedly i-s not a di rect di mens ion 

of the academic program, my exp·eri ences pr oveke some comment about students: 

and their status at Laguardia. - I have already referred to the suggestion 

which students make about their "high school mold 11 and my own inability to 
f) 

recognize differences at Laguardia between high schoA and college-level 
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performance and atmosphere. But I \•/ou l d add to thf s my f ee-ling t hat 

students are still considered receptacles f or inf ormation and th a t t he 

promise of 11Student 1 eadersh i p and pe·er· influence.. in the academic program 

has not been explored, let along fulfilled~ More devastating, to me at 

least, is my hint of a condescending, patronizing attitude toward students. 

For example, on the evaluation forms students are told, ·uvou are being 

asked to do a serious and responsible task" as if :suddenly they were in­

structed to act 1 ike adults, not ch·i 1 dren. As . a· student I \1-ould find that 

i nsul ti ng. t•1y sugges·ti·on is that in the haste and i'nte·nsi ty of program 

development the students have been considered mostly in a statistical way. 

They are a known quantita tive category but · o-tnersfse' a-re almas·t · r ej :ffc·t atL 

They serve on few committe~s, have relatively few outside classromm con-

tacts with faculty, and a-re not trU:ly involved- in cu.rri.culunr plclnning:~ 

Their image is mare o.f 11youngste·r5 11 as one. facu-lty memb-e'rr b:o1dly' t:ahs--- them:·,, 

vJhich in effect may become a self-fulfilling hypothesis. The faculty 

appear to have few opportu:nt.ti-es to. know. the stude-nts:.-:---their interests and 

abilities--except th~ough tests and the other performance scores available. 

And for the students reHards seem hard. to come by--they are picked up for 

errors, tabbed for· less-than-ave·rage abilities, cnndemrted. by lack -of. atten-­

dance, but in fact, ho~l/ are they re\'/arded? I vmuld suggest that the faculty 

admit its co 11 ecti ve ignorance about students: and he:gi n to. sha.re · in smaJ l 

focused sessions its insights about their interests·, impediments, moti vati orts 

et .91_., in an effort to move from shaky assumpt i ons to evidence and the · 

involvement of ' students in planning and evaluation. HoNeve t" · \,1ell f aculty 

and administrators describe students, I found a lack of prominence of stu­

dent needs and capacities inherent in progra1:n and faculty plann-ing acti viti es. 
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10. In t ensiv-es. Cl earl y this is a high pri ori ty item for all at th,e 

College. Nothing at the moment so \A/ell embodies the Coll ege's central 

commitments to the urban setting, to interdisciplinary focuses,_ and to 

the cooperative work program. And certainly it is too soon to j udge 

the value of the intensives in any stay-or-go fashion. But the problems 

and concerns are clear: first, the faculty need. to cl ariry thei'r co-rrmi t­

ment and values vis-a-vis the intensives. Obviously they generate in-

ter.est and involvement for· both. faculty and students. But the faculty 

must ask soon ',"lhether the intensi'ves are vaguely· ticklfng or genuinely 

holding students in terms of learning. And there are inherent dangers 

that the intensives· \•J i ll be con-sidered: serrarate and: subJ ect to di. ffe~rent 

evaluation than other cou.rses. It seems important at this junc"t;ure not 

to solidify or rigidify the fo.rmat; there should be some flexi·bility-_ and 

experi m~ntatio-n t hat a11 mvs t eachers· to wo,rk- wJth differ:-:e,nt pert'ods o,f 

intensity, different fonns of fo 11 ow-up acti viti es, and different poss i ­

bi 1 i ties for i-ndivi-dual and g~otlp projects ~ A-nd: cu.r,iously , in de·scri hi ng 

the intensives as 11different modes of learning than the ordinary schedule 11 

I .am provoked to ask why and how such ne.\-'1 modes should be isolated from 

the main stream of basic courses and requirements?' How do the s treng.ths 

and ·weaknesses of the intensives get fed into the regular co 11 ege courses 

and teaching method a logie-s:? 

I think the intensives face · the danger of endles·s proliferat i'on--

reducing the chances to experiment and evaluate t he same co.urse over a series 

of offerings and with a vari ety of s tud.ents--o-r· t hey can ri gidify i n t hei: r 

present and seemingly unquestioned format without benefit of other experi­
feeling 

ments or trials. There is a distinct/that one week of intensive vmrk serves 
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\'!ell as a motivational device for both student s and f a.cu lty member s , but 

to sustain the interest and involvement is also crucial. The methodology 

in at least some intensives is academically questionable· if not dm·m right 

suspect. If in the students' terms the 11 teacher makes or breaks 11 the in-

tensive this may say little for the learning inherent in the. scheme. And 
< 

it is quite obvious. that students . need clarity about thetr performance': 

what standards should they follow in research projects? Hhat is good and 

'tJhat is bad in terms of expected perfonnance? Unfortunately I dfd not find 

such structure and standards buried beneath ~he glitter and enthusi asrn of 

"relevant 11 topics.. In sum, I am trying to s.ugges.t tha . .t th.i..s featur-e, o.f 

the College is sufficiently promising and. enough· U·niquc-· to wa rrztn·t . better 

performance on the part of ·faculty and more serious attent·i on to modi fi cations . 

11 . Teach·i nq !Tlethodology . and profess-ionaJ d'e,veTopment~. L~hi'le - this is· an 

area too complex and important to toy 1tlith lightly I cannot resist some 

observations and questions.. I have aTre,ady swgg.e:s-te:d· my conce·rrt ahout th·ee 

i nappropri iite expenditure of time. Here I raise: the questio-n of the Co-llege • s 

commitment to the 11Wide range of teaching techniquesu stated in its plans 

and 1 tterature. ,l\gain,. there is the ques·ti on of marginality: lt.thether the 

use of techno logi ca 1 devices and so phi sti cated techniques v¥i 11 teeter tm~Jard 

gimmickry or wi 11 be i nteg.rated genui ne·l_y and effectively i:nto learning 

experiences. The wide range of te-aching techniques is not nOltf inescapably 

visible. Such things as independent study, crucial in a population such 

as Laguardia's, peer te achi ng, research projects, and t eam tea ching ~ a·s. 

described in the ~~laster Plan, are hard to identify~ 

Though limited, my exposure to class situations provokes other 

concerns: are the faculty providing materials that are ho-nestly relevant to 



-10-

student -interests and expe r iences? Isuggest that the f aculty need mo·re 

contact and exposure outside the class room to make such connections v.!i th 

students (for ex amp 1 e, \vh i ch works of literature or which topics in sci enee 

best lead students to discuss and question societal values and emphases?). 

What materials could be programmed for individual study, or handed out for 

discussion or put on audio;...vis:ual equipment in order to break up the ; tedium 

of a 70 minute lecture? Hm'-1 good is student note taking, of \'!hat value to 

the student, and how can a teacher check such efforts and guide them? And 

ho'tt can the faculty engage students in deve 1 oping curricular emphases and 

ar-rangements? Hm~; can a· tea;c;ha.r avo.i d, a.s 1 witnessed.,. neqa~ti· v.~ lf'e,torts to, 

student answers or questio.ns and instead. move from such res-pans.,es--· to· som~ 

nositive cnrrective influence? 

i"lany. teachers may be duplicating class and text materfaJs.,, may a,lso 

be neglecting the development of ski'lls of inquiry such as' synthesis,, analys·ts, d 

or perspecti.ve. t~orse., they may be serving as distinctly negative models 

themselves. (I he,ard one teacher say ''you known. a,nd 11 li'ken at least a dozen 

times in one period, and in another class a teacher accepted a verbal report_ 

\-'li thout any clear eva,luatfon for the methods oJ i-nqtdry being used.) And 

finally, in terms of structure and methodology, the College has not seemed to · 

use models of successful programs, such as mathematics anrl languages, which 

might offer insights to other areas of the College. The quest. for p·rofes:siona,l 

development is recognizable within the administration and ~'lith some faculty, 

but my impression is that .the faculty have found most comfort tn trad-itional 

lecture-based methods. 

12. Learninq. In my limited observations the one question \"'hich plagued 

me, for which I could find no ready response, was "t·.lhat are tha students 
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really learning?'! I find it a most comoelling question for it cannot 

evade the focus on goals and objectives to 'llhich I have already refer·red. 

At some point the faculty may wish to rest on some qualitative assessments-­

their own, or p~rhaps something like the Coll ege-Level Examination Program--

in order to get some comparative data with the populations 1 ike Laguardi· a .~ S 4 

Again, the question begs attention to the faculty'·s indiVidual and co-llective 

defi ni ti ons of perfonnance and success for their students. I could honestly 

not find entree into so cruci;al a que:sti·on. Even· \"!h·en tea·che·rs s,eem emo­

tionally and energeti ca·lly invulv·ed in thei·r classes-, I could· not be su~re 

of the intellectual or conceptual progress they expected or achieved. Arduous 

as it may be., I hope · th-i-s will be a high pr--ior'f:ty fo.r ·· trre:; faculty • s: csnce·rn. -

II. r··1GRE SPECIFIC REACTION ~HTIHN THE LIBERAL ARTS 

1. Libera l arts. A.g-ai n, -I question \'ihether · the fa,cul ty h-ave' s~ome -cla.ri.ty 

about what the liberal arts are and what their function is at Laguardia? 

I thJnk this nee~ds some- deflnition and: understanding' si·nce pre-sently it 

appears, in the terms of one faculty member as an 11enti ty,. \~i th no way . 

of seeing how it fits the -College. In tenns. of atmos.pbe,re and emphas.i s, · 

i. ~.,in relattcm to my e-arlier poi'nt about college-level expectati:ons, 

and an intellectual or cultural climate, the College could explore other 

avenues su-ch as lecture se:ries·., di.splays ~ fi'Tms, etc~, to u.nders,cnre the · 

role of the liberal arts in society. 

2. Social sciences. The· trend in th.e division to- sep.a:rate disciplinary 

emphases is dangerous, unnecessary, and possibly -detrimental to the College's 

goals. There is a substantial opportunity to comb ine the skills of the 

social sciences with the urban and interdisciplinary thrust of the institution. 

The College cannot afford to proliferate courses, as is no't! the tendency, 
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without some integrated objectives whi ch center an the skills and 

techniques of the social sciences and their relevance .to socia l prob1ems .. 

In effect the social sciences need to re-think their goals and emphase-s 

and to guard against offering too many courses at the expense of not · 

repeating, evaluating, and perfecting their offerings over a specified 

period of time. Hhile the social science e·Tectives fit "the urban core 

focus they also are highly specialized andnot necessarily related enough 

to offer students some consistent and comprehens-ive exposure to the fields: 

included in the division. Perh·aps no other division has the inherent 

structure from which to evolve the "inter-disciplinary conceptual base" 

to v1hich the College is committed, but at p:resent t hat is no·t being- . realfze:d~.-. 

3. lanquage and culture. r'1Y impression is that the 1 anguage program is 

deve 1 op-ing into a major res.ource for the· Co ll:ege with· cart:fully conceiv-e.d 

methodologies and strong commitments to integration across disciplines and 

v!i th the coop:e.rative- p,rog,ram.. And stnc.e the cornmttn<i:catiort s-kills have 

had separate. eva ltJati-o:n. I could offer no better obse·rva·ti:on. But, I ~tJi 11 

suggest that the cultural emphasis within the humanities should provoke 

more than passing i'nteres·t, that i.s only the devel-opme·nt of intensives. 

In this area the urban emphasis is relatively minor, and the .interdisiciplinary 

possibilities may not have been fully explored. I had admittedly minor con­

tact with the division but I ~-:ould expect that it would take on. a more 

experimental, interdisciplinary focus. At the moment preoccupation vlith 

skill development may legitimately preclude that. 

4. r~athematics and science. I have suggested earlier my impression that 

the mathematics curricula are being developed with sound philosophy, clear 
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objectives, distinct approaches v.Jhi ch re f le ct a commi t me:nt t o l ea rni ng 

by doing and laboratory experience, and su pport for i~d ividua l l earning 

through tutorials, faculty contact, and 1 ab experi mentation. At present 

this program is exemplary in the College and should be used in some v1ay 

to help guide other efforts at curriculum development. It combines 

beautifully the sense of realfty about students with a f·lexible, expan­

sive level of expectation. 

The s c.tences, hm·1eve.r ,_ are a:nother· but no. less important matter. 

Perhaps not necessarily a fault~ the s. ciem:::e~s .. novr appear to be the most 
- -

traditional and perhaps the most inadequate area in the liberal ar ts, 

mainly because they d'o not ha·ve sufficient labora:torie~s. . Tire use' of 

class time may also be questionable, for some materials now presented 

would obviously lend themselve$ best to programmed instruction. Students 

need the moti:va.ti on of topical emphases ra:ther thark textbook' chrono,logij'.; 

And in the sciences is a vivid example of how much better the intensives 

serve the stu·de-nts than th-e basic cou,rse-s. The su,ccess:fuJ top:ics_ and 

methods of the intensives should certainly be fncorporated in~-9 the latter~ 

The College needs little justification for attending to this area: the 

sciences. ar-e so obvious.ly cructal to understanding the problems and th.ei r 

solutions vJithin an urban setting. But at Laguardia the sciences seem 

pitifully peripheral, doubtfully adequate: o:r relevant. r·<ly own recommend;ation-

\'loul d be to give this area some· pri o·ri ty, to study de vel o·pments-.. a:t othe:r 

schools (probably no area is receiving more attention in a number of schools), 

especially those directed at courses f or non~ science m-ajors , and to use 

the services of a qualified consultant in this area to help define the 

directions it might take vlithin the thrust of the College. 

5. Library. I Y./Ould be remiss not to suggest that even in these early 
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stages the library begins to shape up as a strong resource for the College 

and for the L i hera 1 .Arts. It is too soon to make other observations but 

my guess is that the facilities vli11 continue to support more th~an adequ-ately 

the academic program. 

In essence I am calling attention to the heavy burden upon the 

faculty to address i tse-1 f to some' di ffi cult academic concerns: the 

educational, cultural, intellectual climate of the College; standards 

and expectations of perfor.m.anca and suceess~ ;; the inte,graticn:lof the: 

academic and cooperative programs; and attention to:· the go:aTs· and ob:j:e.c~ 

tives that lead to an independent learner and resourceful student. Further, 

I am asking 'tJhat students at Lagua.rdi·a are actually le:arning: and wh·e.th~r 

such learning fits the college-level expectations of the faculty. 

I have tried to suggest th,at in this limited. time the p_rpmi s.e of 

the urban focus,, i:nterdi'sciplinary emph ases., and techna:logical de'lelopments 

in teaching, has . been approached but not fully planned nor realized. 

Faculty involvemeJlt in setting goaTs an·d~ sta,ndards is cruci.a-l to the College's 

stabi 1 i ty and identity. 

Finally, I have given some cautions about time, evaluation, and 

methodology v;hi ch should suggest to the· faculty a need· for fncus.,. planntng ,. 

experimentation, and ulti mate reassessment of directions and commitments .. 

I have emphasized the ne.ce-ssity for communica ti ng with and understaHding 

students and for the importance of modeling be~avior for them in order ta 

interpret the College's goals and tr-anslate those goals into legitimate ­

actions. 

If Laguardia teeters it is understandable for its burdens have been 
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heavy and sh ·ifting. But the rea:l test is t-Jhether it ~tri ll choose to 

build some stability vfithout stifling its passion for · innovation and 

uniqueness. The balance required is clear and the faculty will need to 

invest much energy and i nte 11 i gence to a chi eve it. 

•:to:"·. 
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